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Acculturation among Hispanic adol escentsinvol ves|ear ning the behaviors, beliefs, and
values of American culture. This study examined changesin cultural orientation across
three generationsof adolescents (N = 203). Resultsindicated that Hispanic cultural ori-
entation decreasesin alinear trend acrossthefirst three generations, whereas American
cultural orientation increaseslinearly. These findings suggest that within a few genera-
tions, most Hispanic adolescents exhibit a predominant American culture orientation
while maintaining some traces of their Hispanic cultural orientation. Although home
culture orientation diminishes across generations, it does not disappear completely. In
addition, adolescents still retained allegiance to their Hispanic familial values.

Acculturation processes occur inimmigrant groups as they comein con-
tact with the mai nstream culture of their host country. Acculturation changes
are continuous and result in avariety of acculturative conditions depending
on the theoretical model of acculturation taken. Among the acculturative
conditionsidentified based on psychological theory are the following: tradi-
tional, bicultural, assimilated, marginalized, separationalist, and others
(Berry, 1980; Cuellar, Arnold, & Madonado, 1995). Questionsof accultura-
tion are especialy relevant for immigrant and U.S.-born Hispanic children
who as adolescents must establish their self-identity. For instance, it is not
known how long it takes an individual to acculturate to a new culture and
whether it is possible to acculturate completely in one’s lifetime. Does His-
panic cultural and ethnic identity diminish with increasing acculturation?
With each succeeding generation, do Hispanic children identify less with
their ethnic background and more with their host culture? For Hispanic ado-
lescents, these questions can be addressed by examining how orientation
toward the American and Hispanic cultures changes across generations.

Acculturation involves a complex set of attitudinal and behavioral
changes that individuals undergo when there is contact with members of a
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host group that is a so the dominant social group in acommunity. More spe-
cifically, in a complex pluralistic society such as that which exists in the
United States, acculturation is aprocess involving both direct and mediated
exposure to new values and different lifestyles, and it also may be
bidirectional asboth immigrantsand members of the same ethnic group born
in the United Statesintimately interact. How do these changes occur? More
specifically, how do adolescents navigate the competing demands of two
cultures?

According to Szapocznik and Kurtines's (1980) psychosocial model of
acculturation, individual acculturation is a linear function of the amount of
time a person has been exposed to the host culture, and the rate at which the
acculturation process takes place is a function of the age and gender of the
individual . Furthermore, two aspects of the process of acculturation arediffer-
entiated: the process asit takes place along an overt behavioral dimension of
functioning and theinternalized process of value orientations. Their empirical
findings showed that the rate of behavioral acculturation wasaninverselinear
function of age thus supporting the model. In addition, adult males accultur-
ated more rapidly than their adult female counterparts along the behavioral
dimension thereby also supporting the model.

Szapocznik and Kurtines (1980) expanded their model to explain accul-
turation processes for individuals living in bicultural Latino communities.
Members of this culture need to be able to participate in both the dominant
culture and the Hispanic culture. This model, therefore, conceptualizes
acculturation asamultidimensional processin which individuals accommo-
date to the host culture and retain various aspects of their Hispanic culture.
Thisacculturation or bicultural model further suggests that the most impor-
tant variable influencing the individual’saccommodation to the host culture
isthe amount of time a person has been exposed to the host culture, whereas
themost important variableinfluencing theindividual’ sretention of thechar-
acteristicsof the Hispanic cultureisthedegreeand availability of community
support for the culture of origin (Szapocznik & Kurtines, 1980). In both
instances, these researchers believe that the age and gender of the individual
may be related to the rate of change along these dimensions.

Szapocznik and Kurtines's (1980) model suggests that youth acculturate
much faster than adults, but they do not explain why or how. In addition,
researchers(Keefe & Padilla, 1987; Rosenthal & Feldman, 1992) havefound
that whereas ethnic behaviors and practices decline over time, commitment
to one's group remains high. Recent findings by Cuellar, Nyberg, and
Maldonado (1997) show that acculturation is highly correlated with genera
tional status, suchthat later generation individual sare moreacculturated than
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immigrants or even second-generation individuals. In addition, the findings
strongly suggest a reduction in ethnic orientation in Mexican Americans,
with increased acculturation into the Anglo or mainstream culture. There
seem to be discrepancies in these findings when it comes to explaining the
acculturation of adolescents. In particular, why do adolescents exhibit
increased behavioral changestoward the host culture and adecreasein orien-
tation toward their Hispanic culture?

In the important process of adult identity formation that begins during
adolescence, peer groups exert an undue influence on adol escents. Because
peers often are likely to have astrong American culture orientation, it would
beexpected that with time, L atino adol escentswoul d devel op astronger affil-
iation to their American culture. In addition, adolescence is a period when
peers exert astronger influence on behavior than do parents, thereby poten-
tially weakening Hispanic culture orientation. Likewise, because of their
own acculturation, second-generation and later generation parents adopt
American culture behaviors so that the Hispanic culture exposure that ado-
lescents experience at home diminishes greatly from the first generation to
the third generation. Asaresult, both children and parents exhibit an Ameri-
can cultural orientation (Rueschenberg & Buriel, 1995).

Therefore, within the psychosocial model of acculturation, thesefindings
suggest that later generation Hispanics are more likely to be oriented toward
American culture and less toward Hispanic culture than earlier generations,
not just at the behaviors and practice level but aso in terms of identifying
with American culture. This study examines changesin cultural orientation
acrossthree generations of adolescents. It ishypothesi zed that Hispanic ado-
lescentswill be more oriented toward American culture and lesstoward His-
panic culture with each successive generation. A second hypothesis is that
later generation youth will be more acculturated than first-generation youth.
Finally, we include a separate self-reported measure of family support to
examine how familism changes across generations. We hypothesize that
becausefamily orientationisastrong Hispanic cultural value, family support
will remain unchanged across generations.

M ethod

Subjects

Subjectswere 203 Hispanic studentsfrom apredominantly Hispanic high
school inasuburb of Los Angeles County. The samplewas composed of 48%
mal esand 52% femal eswith amean ageof 15.12 (SD =.972). Inaddition, the
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majority of the children were of Mexican or Mexican American heritage.
Eighty-seven percent of the students were born in the United States. Of stu-
dents born outside the United States, the mean age of arrival varied greatly,
ranging from 1 to 10 years (M = 4.77, SD = 3.14) at time of arrival.
Students were divided into three generational groups. Students born out-
side the United States were considered first generation (n = 27). Students
born in the United States but whose parents were foreign born were consid-
ered second generation (n = 147). Finally, third generation consisted of stu-
dentsbornintheUnited Stateswhose parentswherealso U.S. born (n=29).

Measures

TheBicultural Involvement Questionnaire (BIQ) (Szapocznik, Kurtines, &
Fernandez, 1980) was used to measure participants American and Hispanic
cultural orientations. The BIQ measures respondents degree of comfort
when speaking English and Spanish independent of each other, and their pre-
ferred level of involvement in Euro-American culture and Hispanic culture
aso independent of each other. The BIQ, therefore, yields two independent
measuresof languageuseor cultural involvement reflecting respondent’ sori-
entation to both Euro-American culture (Americanism) and Hispanic Cul-
ture (Hispanism). Responses to all 31 items are scored on ascale of 1to 5,
with higher scores being in the direction of greater orientation to the target
culture or language. In addition, a separate acculturation score was obtained
for each respondent by taking the absolute value of the difference between
Americanism and Hispanism scores.

The Family Support Scale developed for use with Mexican descent indi-
viduals (Buriel, 1998) was used to measure adolescent’ s relationships with
their family. The scale measures how much subjectsrely on their family for
emotional support. Sampleitemsinclude, “ Thereisamember of my family |
could gotoif | were just feeling down, without feeling funny about it later,”
and “My family gives me the moral support | need.” Respondents rate their
responsesto the 10 statements about family relationsaseither “yes,” “no,” or
“don’t know.”

Procedure

The datafor this study were collected as part of alarger study that exam-
ined informal trandation experiences of Hispanic students. A bilingual
research assistant administered the survey to students during their science or
English class. All questionnaireswere administered in English. Theresearch
assistant read the questions out loud one at a time so that everyone would
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answer the same question at the same time. Students took approximately 20
minutes to complete the entire questionnaire.

Results

Individual scores for American and Hispanic cultural orientation were
computed for each subject (see Table 1). Separate analyses were computed
for gender and gender by generation, but no differences were observed
between male and femal e respondents on any of the comparisons. Thus, all
analyses are reported for generational status alone with no further gender
breakouts. One-way analyses of variance indicated significant differencesin
American, F(2, 200) = 8.221, p < .001, and Hispanic, F(2, 200) = 8.810, p <
.001, cultural orientation acrossthethree generations(see Figure 1). Post hoc
pair-wise comparisons (Tukey’s HSD) showed that for American cultural
orientation, third-generation students had significantly higher mean scores
(M = 81.19) than both the first (M = 74.49) and second-generation (M =
77.17) students. However, first-generation and second-generation students
did not differ from each other on American cultural orientation. On Hispanic
cultural orientation, first-generation students had significantly higher His-
panic cultural orientation scores (M = 74.74) than did second-generation
(68.01) and third-generation (62.07) students, and as expected, second-gen-
eration students had significantly higher Hispanic orientation scoresthan did
third-generation students (see Table 2).

Asexpected, third-generation youth were more acculturated than the sec-
ond generation, who in turn were more acculturated than the first-generation
adolescents, F(2, 200) = 7.523, p < .001. However, contrary to the findings
reported by Cuellar et a. (1997), Hispanic cultural values, as measured by
family support, did not change uniformly across generations, F(2, 200) =
4.496, p < .05. Tukey’s HSD post hoc comparisons showed no significant
differences between first-, second-, and third-generation family support (see
Table 2). The findings do show a waning of familism between the sec-
ond-generation and third-generation adolescents who report significantly
higher family support than their third-generation adolescents. A surprising
result from this study is the finding that scores for American and Hispanic
cultural orientation are identical for the first-generation respondents (His-
panic = 74.7407; American = 74.4902). These findings confirm the hypothe-
sis that as the generational level progresses from immigrant status to third
generation, American cultural orientation increases in a linear fashion and
Hispanic cultural orientation decreasesin asimilar pattern. Cultural values,
on the other hand, as measured by family support, remain stable across the
first three generations.
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Table 1. Descriptive Statistics

Generation N M SD
Hispanic cultural orientation First 27 74.74 9.69
Second 147 68.01 11.58
Third 29 62.07 11.12
American cultural orientation First 27 74.49 5.94
Second 147 77.17 6.59
Third 29 81.19 4.94
Family support First 27 16.53 3.18
Second 147 17.34 3.18
Third 29 15.52 2.50
Acculturation First 27 8.13 8.77
Second 147 14.24 10.51
Third 29 19.11 12.53

Table 2. Post Hoc Multiple Comparisons

Generation Generation Mean difference
0} () (-39 SE

Hispanic cultural orientation First Second 6.73* 2.36
— Third 12.67** 3.02
Second Third 5.93* 2.29
American cultural orientation First Second -2.68 1.32
— Third —6.70** 1.68
Second Third —4.,02** 1.28
Family support First Second -0.81 0.65
— Third 1.01 0.83
Second Third 1.82* 0.63
Acculturation First Second -6.11* 2.22
— Third -10.99* 2.84
Second Third -4.88 2.16

*p < .05. *p < .01.

Discussion

Acculturation is the process of learning, among other things, the behav-
iors (e.g., language and lifestyle), and beliefs and values of ahost culture. In
most instances, acculturation refersto the learning of new patterns of behav-
ior that immigrantsmust engagein following their migration fromtheculture
of origin (e.g., Mexico) to anew culture (e.g., United States) (Berry, 1980).
Research on acculturation has shown that several different conditions facili-
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Figurel. American and Hispanic cultural orientation, family support,and accul-
turation by generation.

tate the process of acculturation. These conditions include age at time of
immigration, schooling experience in the Unites States, and contact with
members of the majority group and/or more acculturated members of their
same ethnic group. Each of these variables affects acculturation in different
ways (Cuellar et al., 1995).

If childrenimmigrateat avery early ageandif parentsdo not reinforcethe
home culture, children will experience an eventual loss of parts or al of the
home language. In turn, these children acquire accumulated knowledge of
American culture and language through the school and peers. The longer an
immigrant child spendsin American schools, the greater istheir potential for
acculturation to the mainstream society. Because the immigrant adol escents
inthisstudy all migrated at an early age (M =4.74 years), itisunderstandable
that their Hispanic and American cultural orientation scores were nearly
identical. Furthermore, the offspring and grandchildren of immigrants, the
second and third generation, therefore have an extremely high potential for
acculturation. Thisdoes not negate the fact that adol escents may retain some
alegiance to their Hispanic vaues, as our findings indicate. Our findings
suggest that although home culture orientation diminishes across genera-
tions, it does not disappear completely. As this study shows, however, His-
panic cultural orientation decreasesin alinear fashion across the first three
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generations, whereas American cultural orientation increases in a similar
pattern (see Figure 1). These findings suggest that within afew generations,
most Hispanic adolescents exhibit a predominant American culture orienta-
tion while maintaining traces of their Hispanic cultural orientation.

Greater interpersonal contact with members of the host culture or with
acculturated Hispanics gives rise to a more rapid acculturation process
(Cuellar et al., 1995). Thisis evident in our sample, where the predominant
ethnic group in the school was Hispanic, but teachers and acculturated peers
influenced the more ethnic-oriented students to shift toward the cultura ori-
entation of the dominant group. Peer groups, by far, play a very important
role in influencing American cultural orientation. Adolescents learn from
their peers acceptable forms of (American) dress and mannerisms and
acquirethepopul ar culture of their age mates. Finally, the absence of agender
effect does not support the conjecture of Szapocznik and Kurtines (1980) that
women acculturate lessrapidly than men. Perhapsthislack of agender effect
indicatesthat acculturation is different for adol escents than for adults or that
things have changed in the ensuing two decades since Szapocznik and
Kurtines (1980) conducted their initial studies of acculturation with Cuban
Americans.

I dentity formation in adolescence might play akey role in Hispanic ado-
lescents’ choice to relinquish most aspects of Hispanic culture and to
embrace their American counterparts as evident in our data. A key question
is, Why are some cultural aspects maintained whereas othersarelost? What
role does cultural orientation servein adolescents' effortsto definewho they
are as individuals? Felix-Ortiz, Newcomb, and Myers (1995) and
Szapocznik and Kurtines (1980) find that language and behavior change but
that certain values remain intact over several generations. Our study repli-
cates these findings. More specifically, it seems that external behaviors
(those required to function in mainstream culture) change, for example, the
shift from Spanish to English as the primary language of communication.
However, another processis at work in controlling how some core values
(e.g., those required for family interaction and functioning) from the home
culture are maintained across at least several generations (Rueschenberg &
Buriel, 1995).
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